
Checklist of Skills to Directly Teach 

 

Skill 
Area 

Skills to Directly Teach Notes 

Skills to teach depend on the function of the problem 
behavior. 
 
Attention:​ Say/sign/push button/hand card for 
attention (e.g. raising their hand, saying a person’s 
name, help, play, look at me, come here, watch this, 
etc.) 
Escape / Avoid:​ Say/sign/push button/hand card for 
what they want/need (e.g. break, too hard, bored, etc.) 
Access to Tangible / Activity:​ Say/sign/push 
button/hand card for the specific item or activity they 
want 
Sensory:​ Say/sign/push button/ hand card for the 
specific sensory item/activity they want/need (e.g. too 
loud, bright, want music, trampoline, vest, disc, etc.) 
 
Steps to teaching appropriate replacement behaviors: 

1) Identify how the learner can get what they 
want more appropriately that is also more 
effective than the problem behavior? 

2) Model, practice, and reinforce the appropriate 
way to get what they want during times when 
problem behavior is NOT occuring 

3) Immediately reinforce all attempts at the 
appropriate replacement behavior (remember 
not to expect perfection) 

4) After the student is consistently using the 
appropriate replacement behavior rather than 
the problem behavior, slowly fade your 
reinforcement  

 

 

Request – The ability to request allows the student to 
express the desire for an item, assistance, break etc.  

 

Reject/Protest – This allows the student to indicate 
he/she does not want an item.  

 

Comment – This allows the student to convey 
information about a topic. An example would be using 
an assistive device to make a statement about what 
he/she did at home the previous night. 

 

Greeting – The student is able to interact socially.  

Asking for help  
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Asking for a break – a student who is able to request 
a “break” when needed, is less likely to have a 
behavioral “meltdown” 

 

Indicate “yes” and “no”– this is important when the 
object/action is not immediately present e.g. “Do you 
want to go to the gym?” 

 

Indicate “like” or “dislike” of an item  

Other:  

“Wait” / “Stop”  

“Come here”  

“Give” / “My turn”  

“Sit”  

“Ready hands”  

Accepting, “No”  

Following simple task completion instructions (e.g., 
“Put in”) 

 

Other:  

 

Communication needs  

Schedules  

Rules and Routines  

Reinforcers (“First/Then”, choice menus, token 
boards, etc.) 

 

Visual structure / supports to tasks   

Other:  

 

Parallel play and joint attention  

Sharing  

Conversation skills (initiating, maintaining, and 
ending) 

 

Finding friends (look for common interests)  

Good sportsmanship  
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Perspective taking  

Group cooperation  

Handling conflict  

Other:  

 

Lining up  

Using the restroom  

How to gain attention (e.g. raising your hand, etc.)  

Expected noise level  

Teacher signals  

Behavior expectations (classroom, hallway, lunch, 
recess, specials, etc.) 

 

Other:  

 

Emotions and Emotional Regulation Strategies  

Sensory Regulation Strategies  

Flexible Thinking  

Working Memory  

Self-Monitoring  

Planning, Prioritizing, and Task Initiation  

Organization  

Other:  



Checklist of Skills to Directly Teach 

References  

 

A Complete Tier 1 Through Tier 3 Positive Behavior Interventions & Supports 
System. (n.d.). Retrieved October 21, 2020, from ​https://www.pbisworld.com/ 

Cooper, J. O., Heron, T. E., & Heward, W. L. (2020). ​Applied behavior analysis​. 
Harlow: Pearson. 

Evidence-Based Practices from 2014 NPDC Review. (n.d.). Retrieved October 
29, 2020, from ​https://autismpdc.fpg.unc.edu/evidence-based-practices 

PEERS: Semel Institute for Neuroscience and Human Behavior. (2020, 
November 04). Retrieved October 21, 2020, from 
https://www.semel.ucla.edu/peers 

Sparks, S. (2020, April 02). Why Teacher-Student Relationships Matter. 
Retrieved October 14, 2020, from 
https://www.edweek.org/ew/articles/2019/03/13/why-teacher-student-relationship
s-matter.html 

Taylor, K. M., & Laurel, M. K. (2016). ​Social engagement & the steps to being 
social: A practical guide for teaching social skills to individuals with autism 
spectrum disorder​. Arlington, TX: Future Horizons. 

The Autism Spectrum Disorders (ASD) Toddler Initiative. (n.d.). Retrieved 
October 29, 2020, from https://asdtoddler.fpg.unc.edu/index.html 

https://www.pbisworld.com/
https://autismpdc.fpg.unc.edu/evidence-based-practices
https://www.semel.ucla.edu/peers
https://www.edweek.org/ew/articles/2019/03/13/why-teacher-student-relationships-matter.html
https://www.edweek.org/ew/articles/2019/03/13/why-teacher-student-relationships-matter.html

