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Evidence-based Practices for Individuals with ASD and other Developmental Disabilities

Definition

“A functionally equivalent replacement behavior (FERB) is a positive alternative that allows the student
to obtain the same outcome that the challenging behavior provided; that is, the student is able to obtain
or escape something in their environment in an appropriate, acceptable way” (Pent.ca.gov, n.d.).

Video Demonstration Strategy

Video

How to Use

Anyone trained in how to teach the replacement behavior(s) and collect the data can do so. This may
include teachers, paraprofessionals, school psychologists, or others.

The goal of teaching replacement behaviors is to increase a more appropriate behavior to meet the
same function as the target behavior, and to decrease or eliminate a target behavior that is not
appropriate for the context.

In order to teach in an effective and efficient way, it is recommended to provide multiple direct teaching
opportunities throughout each day with different people across a variety of environments. A Behavior
Skill Training (BST) model, consisting of 1) Instruction 2) Modeling 3) Rehearsal and 4) Feedback, is
the recommended, empirically supported way of explicitly teaching new behavioral skills (Cooper, et.
al.m 2019).

Data on the replacement behavior(s) and the target behavior(s) should be reviewed frequently to
monitor progress and make decisions on future teaching plans.

Steps in Determining and Teaching Replacement Behaviors

1. Identify the target behavior. Operationally define the problematic / contextually inappropriate
behavior so that multiple observers could independently collect accurate data with at least 90%
agreement. Be objective, clear, and concise. Describe the behavior in observable and
measurable terms. (See examples in the ‘Additional Resources’ section of this document)



https://mediahub.unl.edu/media/21286
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2. Hypothesize the function(s) of the target behavior. Analyze the ‘—
context surrounding the target behavior, including setting events \D ‘
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section of this document), and immediate antecedents and 9 kansps >

consequences, to determine the most likely reason(s) the
behavior is occurring. (See a Summary Statement template in the ‘Additional Resources’
section of this document)
a. Common functions of behavior include to:
i. get/obtain: activities, attention, settings, people, objects, sensory stimuli

and/or to

ii. escapel/avoid: tasks/demands, activities, attention, settings, people, objects,
sensory stimuli

3. Determine a replacement behavior(s). Choose a more contextually appropriate and acceptable
way for the student to meet the same function(s) as the target behavior (i.e. a functionally
equivalent replacement behavior). If multiple functions are identified as maintaining the target
behavior, then multiple replacement behaviors should be chosen to replace them. (See
examples in the ‘Additional Resources’ section of this document)

a. Replacement behaviors should be developmentally appropriate (consider
communication and cognitive levels), and should be as effective or more effective, and
as easy or easier to do than the target behavior, while meeting the same function. (See
more information and examples HERE)

b. Desired behaviors, or what you would want any student to do when presented with the
specific antecedent (do not have to be functionally equivalent) should also be considered
for teaching following mastery of the replacement behavior(s) (See additional information
in the ‘Downloads’ section of this document)

4. Make a teaching plan. 1) Determine a goal for the replacement behavior(s) 2) Break the goal
into smaller, achievable objectives to teach 3) Decide the criteria for meeting each objective and
for mastering the goal 4) Schedule direct replacement behavior teaching opportunities to give
the student explicit instruction, practice, and feedback 5) Make a plan for how you will reinforce
the replacement behavior and how you will limit reinforcement (when safe to do so) of the target
behavior

5. Monitor progress and make revisions as needed. Collect data to track and analyze trends of the
target behavior(s) and the replacement behavior(s) over time. Make data-based decisions in
teaching and revising replacement behavior plans. (See the Individualized Behavior Rating

Scale Tool (IBRST) template and example in the ‘Additional Resources’ section of this

document)

When to Use

Functionally equivalent replacement behaviors are a critical component of a behavior intervention plan
(BIP); however, you can also teach these behaviors without having a formal BIP in place. Any time
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Variations

Functionally equivalent replacement behaviors are a more contextually appropriate and acceptable way
for the student to meet the same function(s) as the target behavior. If multiple functions are identified as
maintaining the target behavior, then multiple replacement behaviors should be chosen to replace
them. (See examples in the ‘Additional Resources’ section of this document)

Downloads

(You will need to choose ‘File’ > ‘Make a Copy’ to edit)

Pathway for Planning Replacement and Desired Behaviors

Additional Resources

(These examples and lists are not exhaustive, but can be used to start team discussions around these
topics.)

1. Describe the target behavior(s) in specific observable and measurable terms so that it is clear

enough that 2 independent observers would collect occurrences with at least 90% accuracy.
Example 1- rational Definitions of Common Target Behavior.

Example 2- Operational Definitions of Common Target Behaviors

2. Setting Events Checklist

3. Summary Statement Template

4. Functionally Equivalent Replacement Behavior Examples

5. Individualized Behavior Rating Scale Tool (IBRST)
Example- |IBRST D h
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The contents of this handout were developed under a grant from the

Nebraska Department of Education, IDEA parts B and C from the U.S. Department of Education.
However, this content does not necessarily represent the policy of the U.S. Department of Education
and you should not assume endorsement by the Federal Government.
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